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Stephen F. Austin State University 

College of Education 
Department of Education Studies 

 

 
Office:       Early Childhood Research Center, 201-G 
Office Phone:      936.468.5806 
Support Hours:   online Monday, 11:59-11:00 & via Dr. V's Zoom 
Credits:    3 credit hours  
Communication:  email through the D2L system 
 

 
Prerequisites 
Admission to Teacher Education and Post-Baccalaureate Initial Certification Program http://docs.sfasu.edu/gradbulletin-
2014/education/elementaryeducation/courses  
Must have sufficient computer access and skills to participate fully online http://www.sfaonline.info/#!gettingstarted/c1mhs  
 
I. Course Description 
Focus on acquisition and development of reading skills in early childhood.  
There are 3 LiveText (now called Watermark) assignments in this course; see section VI. 
 
RDG 518 is an introductory foundational course in early literacy development, assessment, and instruction and is geared toward 
a general but solid understanding of the early literacy development process. This course is aligned with state (TExES) and 
national (ILA/NCATE/CAEP) teaching standards for teachers of reading, and continually monitors and fully incorporates the 
latest science of teaching reading (STR). Today's teachers are accountable. Read about our national duty to Leave No Child 
Behind (NCLB) and proposed changes to improve it www.youtube.com/watch?v=LV7od-RU1Jw  and new ESSA changes 
designed to improve it https://www.youtube.com/watch?v=zWQGmU-J80Q   Keep reading; keep learning 
www.ascd.org/publications/educational-leadership/mar04/vol61/num06/toc.aspx  
 
II. Intended Learning Outcomes/Goals/Objectives (Program/Student Learning Outcomes) 
This course is aligned with the mission of the Perkins College of Education’s (PCOE) Conceptual Framework (Vision, Mission, 
and Core Values) which describes a shared vision and purpose to prepare competent, successful, caring, and enthusiastic 
professionals dedicated to responsible service, leadership, and continued professional and intellectual development. The PCOE 
theme is “preparing professional educators who positively impact learning for all students.” This Framework provides coherence 
for the curriculum, clinical experiences, and assessments. It is linked to the University vision and values, and describes how 
those values of academic excellence, life-long learning, collaboration, openness, integrity, and service translate into knowledge, 
skills, and dispositions in the PCOE. It is this philosophy and vision that helps to distinguish SFA graduates from those of other 
institutions.  
 
Program Learning Outcomes (PLO) are goals of the overall program which are aligned with the International Reading 
Association (ILA) Standards. Within the program, Student Learning Objectives (SLO) are established for each course. The list 
below shows the course alignment for RDG 518, which provides the foundation needed to successfully complete the remaining 
reading courses and field experiences in our program. In keeping with the PCOE goals for academic excellence this course 
carefully guides and supports the teacher candidate through a variety of ways to learn and master reading content toward 
becoming an effective teacher in the elementary classroom.  
 
Below are the program learning objectives (PLO) and student learning objectives (SLO) for this course, 
RDG 518: 
 

 
RDG 518.502 

Reading Methods for Early Childhood 
Summer II 2020 

 

Instructor Information:  Dr. Pamela Vaughn 

I. Course Description 
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PLO 1 (program expectations) Teacher Candidates (TC) know, understand, and use the major concepts, principles, theories, 
and research related to development of children to construct learning opportunities that support individual students’ 
development, acquisition of knowledge, and motivation. 
 

SLO 1.1 – (course expectations) TC are aware of state and national content and performance standards for 
reading/language arts and approaches for teaching and assessing those standards.  
SLO 1.3 – TC are able to use a variety of techniques for fostering emergent literacy in research-based skills such as 
phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

 
PLO 3 TC use their knowledge of students, learning, curriculum, environment, diversity, communication, and community to plan 
and implement collaborative engaging, thought provoking, inquiry -based instruction to meet the needs of all learners. 
 

SLO 3.4 – TC are able to use varied methods, materials, and grouping patterns to teach students of varying abilities 
from a variety of cultures and backgrounds. 
SLO 3.5 - Be aware of and be able to use a variety of approaches to teaching literacy. 

 
PLO 4 TC know, understand, and use formal and informal assessment strategies to plan, evaluate, and strengthen 
instruction to promote continuous intellectual, social, emotional, and physical development of all children. 
 

SLO 4.2 – TC are able to use a variety of methods to monitor and assess students' progress. 
 
PLO 5 TC know, implement, evaluate, and reflect upon research-based teaching, professional ethics, and professional 
learning resources to establish and maintain positive, collaborative relationships with families, colleagues, professional 
organizations, and community agencies to promote the intellectual, social, emotional, physical growth, and well-being of all 
children. 
 

SLO 5.6 – TC are able to work collaboratively with other professionals. 
  

     A detailed list of EC-6 proficiencies addressed in this course are listed at the end of the syllabus. 
 
III. Course Assignments, Activities, Instructional Strategies, use of Technology 
Reading Methods of Early Childhood (3 graduate level credits) meets online http://d2l.sfasu.edu for 15 weeks with an additional 
week for final examination. Class preparation and participation is expected to demand approximately 9 hours per week of serious 
investment of time devoted to mastering course content (equivalent to expectations for the typical course on campus delivered 3 
hours per week in class with 6 hours a week prep time). This course includes a detailed calendar to guide students through the 
content reading modules and videos; quizzes to help master course content; plus multiple assignments, three of which are to be 
entered into LiveText, all intended to provide the opportunity to apply what is being learned and to demonstrate mastery. 
Assignments include: writing a paper on how to teach reading using the latest scientifically based reading research; creation of 
two lesson plans reflecting the TEKS and LO TEKS using 1) the engaging explicit and systematic word building phonics teaching 
strategy and 2) guided reading focused on comprehension and prediction skills; assessment of children’s reading and how to 
improve it; monitoring instruction and what to do when a child falls behind; writing a paper on the professional teaching 
community; plus a final mastery exam aligned with the SLOs in this course. 
 
When you enter the D2L course pages (now called Brightspace) http://D2L.sfasu.edu you will be directed to look above and click 
CONTENT (then PAGE ONE) where you will find a detailed syllabus, calendar, grading rubrics, and all documents and online 
activities needed for completion of this course. Just follow the directions, read each page carefully, turn in assignments ON 
TIME, and ASK when things are not clear, and you should do well in this course. 
 
Please be aware of your time zone This course operates under central standard time (CST). Plan accordingly.  
 
Assignments, Quizzes, Exams Refer to list of assignments in section IV below. 
 
Assignments, quizzes, and exams have specific DUE DATES (see calendar, section V and VI below). 
 
Submitting Work Please submit docs as jpg, pdf, doc, or docx. Scholarly work is expected of TC and college level students. 
 
All quizzes The calendar (and quiz link) shows when each is due. Look at the quiz LINK in D2L to learn more about each quiz. 
Click on the quiz link to learn additional information but do not click START QUIZ until you are ready to begin. Once you 
begin a quiz, you must finish it in one sitting. You must also SAVE your work as you go and move your mouse regularly so 
the quiz will not shut down. Once you begin a quiz, it will remain open for the designated amount of time, even if you begin a few 
minutes before the end time—not a good strategy but good to know you MAY take quizzes/exams at the last minute when in a 
pinch. Some quizzes are and “averaged” every time you take them; others are up to 3 times (x3) but, set to take only your 
highest score. Still others may be taken only once. DO NOT WAIT UNTIL THE VERY LAST MINUTE to take these quizzes; 
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technology and weather are UN-reliable and so is life. Take quizzes early to prevent surprises, and for most quizzes enjoy 
the opportunity of retaking them to review and/or for a better score. 
 
Live Chats Live chats via Zoom may be offered from time to time during the semester to discuss more complicated 
assignments. Please try to attend these optional chats; if not able to attend, read the chat log to learn what you missed. 
 
Emergency Situations Please let me know ASAP when hospitalized or something serious interferes with your ability to progress 
through this course. For any modifications to be made, official documentation must be provided. 
 
Technology Support Check our TECH support link in the D2L early modules / Table of Content area. Last resort contact Andra 
Floyd, 936-468-1919. NOTE: For those of you living close to campus, there are many FREE computers for your use across the 
SFA campus and many new ones in the ECRC 2nd floor resource room (call ahead to check availability / 936 468 2259). 
 
Video Viewing Support LINK http://www.sfaonline.info/#!supportandtutorials-/c1pna 
 
A Live Person on campus Call 936-468-4357 to speak to a real live person that can assist with computer related issues. If 
you live near campus or are visiting, you may take your computer to the Technical Support Center and have someone service it 
free of charge. Walk in if on campus http://www.sfasu.edu/tsc/ or  http://www.sfasu.edu/tsc/images/TSCMap3.jpg 
 
Texas teachers are expected to be able to use, model, and teach technology skills (TA TEKS) to their students 
http://ritter.tea.state.tx.us/rules/tac/chapter126/ch126a.html 
 
IV. Evaluation and Assessments (points possible) 
A maximum of 1000 points + 5 bonus points = 1005 may be earned in this course. We are collecting points, not averaging 
scores. When you earn a TOTAL of 900 – 1000 points (A); 800 – 899.9 (B); 700 – 799.9 (C); 600 – 699.9 (D); <600 = F 
 

  Dropbox Assignments (500): 
• Paper: How to teach a child to read (100) 
• Curriculum Based Measurement – Progress Monitoring (50) 
• *Paper - Spelling Inventory & Word Study Lesson Plan (100) 
• Running Record (100) 
• Guided Reading Lesson Plan – Super Kids (50) 
• *Final Exam, Part 1, Paper – Professional & Teaching Community (100) 

 
Quizzes/Exams (500): 

• Hougen, Chapter 1 (20) 
• Hougen, Chapter 2 (20) 
• Hougen, Chapter 3 (20) 
• Hougen, Chapter 8 (20) 
• Hougen, Chapter 9-11 & 15-17 (20) 
• Phonemic Awareness (25) 
• Phonics (25) 
• Thalia & Strategies Video (25) 
• Dyslexia (25) 
• ESL (50) 
• *Final Exam, Part 2, Mastery Exam (250) 

 
Bonus Options (5): 

• Introduction with Weebly (1) 
• Discussion Post, Phonics AP (1) 
• Discussion Post, Pre-Test survey (1) 
• Optional Quiz – Survey (2) 

 

*Indicates LiveText (Watermark) Assignment. See Section VI below. 
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LATE ASSIGNMENTS & QUIZZES All assignments must be submitted by 11:59 pm on the day it is due (see calendar). Late 
work will not be accepted except in the event of an emergency and/or death of immediate family member. Each quiz has its own 
late date. Look at the Quiz Link to know when each quiz shuts down. You may NOT retake a quiz that has closed. 
Attendance Policy and Financial Aid. READ CAREFULLY: University and department policies require evidence of attendance 
and participation of all students in all courses. Students must be attending and participating in all courses to qualify for and to 
receive financial aid. Students reported for non-attendance or non-participation in their courses when census day course rosters 
are submitted could have their financial aid withdrawn. 
 
While this class meets online and some flexibility is offered, students are expected to check in minimally several times per week. 
Your progress and visits are tracked and monitored closely. Candidates, who fall behind and complete much of the coursework 
late, may see their overall grade lowered. Acceptance of late work (with late penalty) is to permit flexibility in your busy lives and 
to absorb some of technology and life’s unanticipated surprises; it is not an invitation to cram learning. Please work ahead to 
avoid problems and to maximize your potential for learning in this class.  
 
Grading Rubrics Rubrics tentatively showing how you will be graded are located in the early modules under Table of Contents. 
Details for each assignment and sample copies are provided in the module area where they are taught/discussed.  
 
Professor Judgment There are intangibles to learning that cannot always be captured objectively. Professional educators, 
given their education and experience, come to recognize that individual students may understand more or less than "objective 
criteria" reveal. In this course, your grade may improve if, for example, informal talks outside of class, or perceptive questions 
and creative answers during class or on essays, indicate a significantly greater competence and understanding of the material 
than objectively demonstrated. 
 
V. Course Outline/Calendar: 
A detailed course outline/calendar is available at the end of the syllabus. Please download a copy and 
follow along closely. 
 
VI. Required Texts 
Hougen, M.C. & Smartt, S.M. (2012). Fundamentals of literacy instruction & assessment. (1st edition). Baltimore: Paul H. Brooks 
Publishing. ISBN: 978-1598572056 
 
Beck and Beck (2013). Making sense of phonics: The hows and whys. 2nd edition. Guilford Press. ISBN 9781462511990 
 
Late Book Purchase If you are late to purchase your books due to limited financial resources or other obstacles, you may still 
begin the course using the course modules in D2L. Consider temporarily using the (few) book samples reserved for room use in 
the campus Resource Room, 2nd floor ECRC on Raguet Street, if you are able to travel to the SFA campus (next to office / 936-
468-2259 to check hours). 
 
LiveText (Watermark) Assignments – There are 3 Watermark assignments in this course 
Note: LiveText, Taskstream, and TK-20 recently merged companies, and rolled out their new name, Watermark. When you log 
into LiveText, you will get an information notice about this change. Everything else should look the same for you at this time. 
 
RDG 518 is one of several courses that collects assignments for students who are Perkins College of Education (PCOE) majors 
(undergraduate, graduate, and doctoral) or majors in other colleges seeking educator certification through the PCOE, using the 
Watermark data management system. Students who do not have an existing Watermark account will receive an access code via 
your SFA Titan/Jacks email within the first week of class. You will be required to register your Watermark account following 
instructions emailed to you. If you forward your SFA “JACKS” e-mail to another account and do not receive an e-mail concerning 
Watermark registration, please be sure to check your junk mail folder and your spam filter for these e-mails.  
 
NOTICE: Failure to activate the account and submit the two required assignments in LiveText may affect your final grade for 
this course. If you have questions about Watermark, check http://coe.sfasu.edu/LiveText call 936-468-1267 or e-
mail SFALiveText@sfasu.edu. If you experience technical problems after activation, call 936-468-7050 to email 
LiveText@sfasu.edu. 
 
Information Integrated into Online Modules / FREE optional reading online:   
• NRP = Findings of the National Reading Panel http://reading.uoregon.edu/big_ideas/  
• RBS = Red Book series of 5 booklets free online (scroll down page) http://www.tea.state.tx.us/index4.aspx?id=4434  
• PRF = Put Reading First: Research Building Blocks http://lincs.ed.gov/publications/pdf/PRFbooklet.pdf  
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• ACBR = A Child Becomes a Reader  K-3 for Parents 
http://www.nichd.nih.gov/publications/pubs_details.cfm?from&pubs_id=5698  

• FF = A Focus on Fluency www.prel.org/products/re_/fluency-1.htm 
• PPR = Power of Purposeful Reading by Tovani http://learn.esu10.org/mod/resource/view.php?id=255 
• DB = Dyslexia Basics https://dyslexiaida.org/fact-sheets/ 
• SEDL = Reading Research (scroll down) http://www.sedl.org/reading/framework/research.html  
 
Steps to Success: Crossing the Bridge between Literacy Research and Practice by Kristen A. Munger ED. (2016)  
Published by Open SUNY Textbooks, Milne Library. ISBN 978-1-942341-22-2  Retrieved: 
https://milnepublishing.geneseo.edu/steps-to-success/   INFO from the following chapters have been integrated into the D2L 
modules: Chap 2 (Evaluating Scientifically Based Approaches); Chap 3 required (Quick Word ID); Chap 4 (Word Meaning and 
Language Development); Chap 6 (writing instruction), and Chap 7 (digital literacy). 
 
Other Recommended Books not used in this course: 
• Literacy Assessment and Intervention for Classroom Teachers by Beverly A. DeVries; 2014 Fourth Edition from Holcomb 

Hathaway Publishers ISBN 978-1-62159-020-0 / Bundle ISBN 978-1-62159-022-4 (eBook, videos, more) 
• An Observation Survey of Early Literacy Achievement (OS) By Marie Clay 3rd Edition,  2013.  ISBN 978 032 504 901 4 
• Understanding Dyslexia and the Reading Process (UD) By Marion Sanders. 2001 

ISBN 0 205 3907 0 from Allyn & Bacon / Pearson Education Company 
• Finding the Right Text: What Works for Beginning and Struggling Readers 2009 -  Edited by Elfrieda H. Hiebert and Misty 

Sailors ISBN 978-1-59385-885-8 http://www.guilford.com 
 
Recommended Readings but not required: 
• Early Beginnings p. 3-16; 19-25  National Institute for Literacy, 2009 

www.nifl.gov/publications/pdf/NELPEarlyBeginnings09.pdf  
• Dyslexia Handbook, updated 2014 

http://www.region10.org/r10website/assets/File/Dyslexia%202014%20Englishwtabs%208%2014%202014.pdf  
• Reading Research Academies. Earn Professional Development points and learn the latest research for your grade level. 

Register FREE  http://www.texasreadsource.org/PDSRIWebApp/jsp/login.jsp  
• Released 3rd Grade Reading Tests (TAKS) http://www.tea.state.tx.us/student.assessment/released-tests/  
• STAAR test http://www.tea.state.tx.us/student.assessment/staar/  
• TEKS -  Lists of expected skills by grade level (TEKs) http://ritter.tea.state.tx.us/rules/tac/chapter110/index.html  
• Technology Applications (TA-TEKS) http://ritter.tea.state.tx.us/rules/tac/chapter126/index.html#adobe  
• Supporting English Language Learners with LO TEKS http://elltx.org/  
• State Teacher Content Area Exam for EC-6 generalist (Texas) practice questions http://www.texes.ets.org/prepmaterials/ 

Scroll down to test #191 for this course and go to p. 71; answers on p.88. Pedagogy Test is #160 & sample questions begin 
on p. 45. 

• Reading Standards www.sbec.state.tx.us/sbeconline/standtest/standards/EC_6_ELAR_Standard(4).pdf  
www.reading.org/General/CurrentResearch/Standards/ProfessionalStandards2010.aspx 

  
VII. Course Evaluations 
Near the conclusion of each semester, students in the Perkins College of Education electronically evaluate courses taken within 
the PCOE. Evaluation data is used for a variety of important purposes including: 1. Course and program improvement, planning, 
and accreditation; 2. Instruction evaluation purposes; and 3. Making decisions on faculty tenure, promotion, pay, and retention. 
As you evaluate this course, please be thoughtful, thorough, and accurate. The PCOE faculty is committed to excellence in 
teaching and continued improvement and your response is critical. Faculty are not able to see these evaluation marks until after 
the course is finished and grades are turned in. Faculty are NEVER able to associate a student’s name with any of these 
evaluation marks; it is kept strictly confidential. Students in small classes will be combined with others in the same course on the 
final report to the professor to keep responses anonymous. 
 
VIII. Student Ethics and Other Policy Information: 
See http://www.sfasu.edu/judicial/policies.asp  &  http://www.sfasu.edu/policies/  
 
Class Attendance and Excused Absence: Policy 6.7 
Please also see section IV above for specifics for this ONLINE course. SFA policy reads: Regular, punctual attendance, 
documented participation, and, if indicated in the syllabus, submission of completed assignments are expected at all classes, 
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laboratories, and other activities for which the student is registered. Based on university policy, failure of students to adhere to 
these requirements shall influence the course grade, financial assistance, and/or enrollment status. The instructor shall maintain 
an accurate record of each student’s attendance and participation as well as note this information in required reports and in 
determining final grades (attendance & participation is tracked in D2L). Students may be excused from attendance for reasons 
such as health, family emergencies, or student participation in approved university-sponsored events. However, students are 
responsible for notifying their instructors in advance, when possible, for excusable absences (in face to face classes). Whether 
absences are excused or unexcused, a student is still responsible for all course content and assignments. Students with 
accepted excuses may be permitted to make up work for up to three weeks of absences during a semester or one week of a 
summer term, depending on the nature of the missed work. Make-up work must be completed as soon as possible after returning 
from an absence. 
 
Academic Accommodation for Students with Disabilities:  Policy 6.1 and 6.6 
To obtain disability related accommodations, alternate formats and/or auxiliary aids, students with disabilities must contact the 
Office of Disability Services (ODS), Human Services Building, and Room 325, 936-468-3004 as early as possible each 
semester. Once verified, ODS will notify the course instructor and outline the accommodation and/or auxiliary aids you wish to be 
provided. Failure to request services in a timely manner may delay your accommodations. For additional information, go to 
http://www.sfasu.edu/disabiltiyservices/. PLEASE NOTE: ODS does not reveal your disability to professors (confidentiality issue) 
so it might be prudent to discuss your particular needs with your professor to receive the best accommodations possible. Equally, 
if at some point during the semester, you feel your needs are not being met, it is up to YOU to let the professor know via email 
ASAP so some solution may be made. Re videos, scripts are available; just ask. ALSO NOTE: This course gives as much time 
as possible for taking exams, and quizzes are able to be retaken so no special provision is needed or will be made for 
quizzes/exams for this course. 
 
Student Academic Dishonesty: Policy 4.1 
Abiding by university policy on academic integrity is a responsibility of all university faculty and students.  
Faculty members promote academic integrity in multiple ways including instruction on the components of academic honesty, as 
well as abiding by university polity on penalties for cheating and plagiarism (please let me know if any of this is not clear). NOTE: 
Turnitin may be used to detect plagiarism on submitted work for this course http://turnitin.com/  
 
Definition of Academic Dishonesty   
Academic dishonesty includes both cheating and plagiarism. Cheating includes, but is not limited to:  
-using or attempting to use unauthorized materials on any class assignment or exam;  
-falsifying or inventing of any information, including citations, on an assignment; and/or;  
-helping or attempting to help another in an act of cheating or plagiarism.  
Plagiarism is presenting the words or ideas of another person as if they were one’s own. Examples of plagiarism include, but are 
not limited to:  
• submitting an assignment as one's own work when it is at least partly the work of another person;  
• submitting a work that has been purchased or otherwise obtained from the Internet or another source; and/or,  
• incorporating the words or ideas of an author into one's paper or presentation without giving the author credit.  
 
Penalties for Academic Dishonesty  
Penalties may include, but are not limited to reprimand, no credit for the assignment or exam, re-submission of the work, make-
up exam, failure of the course, or expulsion from the university 
  
Student Appeals  
A student who wishes to appeal decisions related to academic dishonesty should follow procedures outlined in Academic 
Appeals by Students (6.3). 
 
Written Work Policy 
Written work in which the use of English language is not acceptable for a university student (or prospective teacher) will result in 
reduced points for that grade. Teachers are expected to be able to model and teach the conventions of our English language. 
ASK for assistance and feedback well ahead of assignment due date if this is an issue for you.  
 
AARC – Academic Support 
If you are experiencing difficulty in your courses or with “Academic English” and/or conventions of writing 
http://www.youtube.com/watch?v=SZsGFnoeQ-U you may seek assistance at our award-winning campus Academic Assistance 
and Resource Center (AARC) ONLINE at 936-468-4108 http://library.sfasu.edu/aarc  Take every opportunity to use these online 
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supports and/or email me ahead of a due date for feedback on a particular assignment, if concerned. Some ideas are provided in 
LINKS (look upper right in D2L). 
 
If you have trouble completing any assignment in any course or fall behind, I want to help. Sometimes simply discussing how to 
go about writing papers or where to go for help can set you on the right track. I believe for the most part that students will NOT 
cheat if they know HOW to do what is asked of them. Please do not jeopardize your future; let’s talk. 
 
Withheld Grades: Policy 5.5 
At the discretion of the instructor of record and with the approval of the academic unit head, a grade of WH will be assigned only 
if the student cannot complete the course work because of unavoidable circumstances. Students must complete the work within 
one calendar year from the end of the semester in which they receive a WH, or the grade automatically becomes an F, except as 
allowed through policy [i.e., Active Military Service (6.14)]. If students register for the same course in future semesters, the WH 
will automatically become an F and will be counted as a repeated course for the purpose of computing the grade point average. 
 
Student Code of Conduct: Policy 10.4 
Classroom behavior should not interfere with the instructor’s ability to conduct the class or the ability of other students to learn 
from the instructional program. Unacceptable or disruptive behavior will not be tolerated. Students who disrupt the learning 
environment may be asked to leave class and may be subject to judicial, academic or other penalties. This policy applies to all 
instructional forums, including electronic, classroom, labs, discussion groups, field trips, etc. The instructor shall have full 
discretion over what behavior is appropriate/inappropriate in the classroom. Students who do not attend class regularly or who 
perform poorly on class projects/exams may be referred to the iCare: Early Alert Program at SFA. Information regarding the 
iCare program is found at https://www.sfasu.edu/judicial/earlyalert.asp or call the office at 936-468-2703. This program provides 
students with recommendations for resources and other assistance that is available to help SFA students succeed. 
 
Other Information – Looking ahead 
  
To complete Certification/Licensing Requirements in Texas related to public education and other professional settings, 
you will be required to: 
 
1. Undergo criminal background checks for field or clinical experiences on public school campuses; the public school 

campuses are responsible for the criminal background check; YOU are responsible for completing the information form 
requesting the criminal background check. If you have a history of criminal activity, you may not be allowed to complete field 
or clinical experiences on public school campuses. At that point, you may want to reconsider your major while at SFASU. 

2. Provide one of the following primary ID documents:  passport, driver’s license, state or providence ID cards, a national ID 
card, or military ID card to take the TExES exams (additional information available at www.texes.ets.org/registrationBulletin/  
<http://www.texes.ets.org/registrationBulletin/>). YOU must provide legal documentation to be allowed to take these 
mandated examinations that are related to certification/licensing requirements in Texas. If you do not have legal 
documentation, you may want to reconsider your major while at SFASU. 

3. Successfully complete state mandated a fingerprint background check. If you have a history of criminal activity, you may 
want to reconsider your major while at SFASU. 

 
For further information concerning this matter, contact Katie Snyder 936-468-1740 or snyderke1@sfasu.edu. 
 
IX. Other Relevant Course Information 
	
SFA Links, Policies, DEADLINES, SFA Calendar.  http://www.sfasu.edu/registrar/194.asp   
http://www.sfasu.edu/52.asp This includes registration/withdraw dates, SFA calendar, financial aid, 
student services, book store, student employment, etc. 
	
University Calendar  https://orion.sfasu.edu/calendars/ 
 
Billing; Financial Aid; Register / Drop Classes http://degree.sfasu.edu/faqs.aspx 
If you are late to purchase your books due to limited financial resources or other obstacles, consider 
using the (few) book samples reserved in the Resource Room, 2nd floor ECRC if you can come to the 
SFA campus. 
 
AARC – Student Support 
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If you are experiencing difficulty in your courses or with “Academic English” and/or conventions of writing 
http://www.youtube.com/watch?v=SZsGFnoeQ-U you may seek assistance at our award-winning campus Academic Assistance 
and Resource Center (AARC) ONLINE at 936-468-4108 http://library.sfasu.edu/aarc  Take every opportunity to use these online 
supports and/or email me ahead of a due date for feedback on a particular assignment, if concerned. Some ideas are provided in 
LINKS (look upper right in D2L). 
 
News, Online Courses http://www.sfasu.edu/2082.asp 
 
Advising http://www.sfasu.edu/elementaryed/71.asp  &  http://www.sfasu.edu/elementaryed/216.asp 
 
Financial Assistance http://www.sfasu.edu/faid/programs/ 
 
Graduate Program & Bulletin http://www.sfasu.edu/elementaryed/96.asp 
 
Graduate Requirements include B average in all courses http://docs.sfasu.edu/gradbulletin-2016/gradstudy/masters   & 
http://www.sfasu.edu/faid/satisacaprog.asp 
 
Degrees and Certificates http://www.sfaonline.info/degrees-certificates- 
 
DEADLINES and Registration  http://www.sfasu.edu/registrar/170.asp 
 
SFA ONLINE – student services  http://www.sfaonline.info/supportandtutorials- &  http://www.sfaonline.info/supportandtutorials- 
 
Have a Question?  http://www.sfasu.edu/frmEmail.asp?rc=registrar@sfasu.edu 
 
Student Learning Objectives (SLO) in this course: 

SLO 4.2 - Reading Stages / Literacy develops over time / Candidates will be able to use a variety of methods to monitor and 
assess students' progress. 

SLO 1.3 - Language - Development / Candidates will be able to use a variety of techniques for fostering emergent literacy in 
research-based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Language - Terms / Candidates will be able to use a variety of techniques for fostering emergent literacy in 
research-based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Ph. Awareness / Candidates will be able to use a variety of techniques for fostering emergent literacy in research-
based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Alphabetic Principle / Candidates will be able to use a variety of techniques for fostering emergent literacy in 
research-based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Fluency / Candidates will be able to use a variety of techniques for fostering emergent literacy in research-based 
skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Word ID / Candidates will be able to use a variety of techniques for fostering emergent literacy in research-based 
skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Comprehension / Candidates will be able to use a variety of techniques for fostering emergent literacy in research-
based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 

SLO 1.3 - Language - Receptive & Expressive / Candidates will be able to use a variety of techniques for fostering emergent 
literacy in research-based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text 
comprehension 

ESL SLO 3.4 - Language - L1 to L2 / Candidates will be able to use varied methods, materials, and grouping patterns to 
teach students of varying abilities from a variety of cultures and backgrounds. 

ESL SLO 3.4 – Language - Environment / Candidates will be able to use varied methods, materials, and grouping patterns to 
teach students of varying abilities from a variety of cultures and backgrounds. 

ESL SLO 3.4 - Language - to CALP level / 3.4 – Candidates will be able to use varied methods, materials, and grouping 
patterns to teach students of varying abilities from a variety of cultures and backgrounds. 

SLO 3.5 - Reading Strategies / Candidates will be aware of and be able to use a variety of approaches to teaching literacy. 
SLO 1.3 - Writing Development / Candidates will be able to use a variety of techniques for fostering emergent literacy in 

research-based skills such as phonemic awareness, phonics, word recognition, vocabulary, fluency, and text comprehension. 
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SLO 3.5 - Lesson Planning - Guided Reading & Word Study / Candidates will be aware of and be able to use a variety of 
approaches to teaching literacy. 

SLO 1.1 - TEKS & Assessment / Candidates will be aware of state and national content and performance standards for 
reading/language arts and approaches for teaching and assessing those standards. 

SLO 4.2 - Assessment & Instruction / Literacy develops over time / Candidates will be able to use a variety of methods to 
monitor and assess students' progress. 

SLO 3.4 - Dyslexia / Candidates will be able to use varied methods, materials, and grouping patterns to teach students of 
varying abilities from a variety of cultures and backgrounds. 

SLO 3.5 - Phonics & Technology / Candidates will be aware of and be able to use a variety of approaches to teaching 
literacy. 

SLO 3.4 - Flexible Grouping / Candidates will be able to use varied methods, materials, and grouping patterns to teach 
students of varying abilities from a variety of cultures and backgrounds. 

SLO 5.6 - Reflective Practitioner 
 
Specific EC-6 proficiencies addressed in this course: 
 
The beginning teacher knows and understands: 1.1k basic linguistic concepts (e.g., phonemes, segmentation) and 
developmental stages in acquiring oral language, including stages in phonology, semantics, syntax, and pragmatics, recognizing 
that individual variations occur; 1.2k how to build on students’ cultural, linguistic, and home backgrounds to enhance their oral 
language development; 1.3k the relationship between the development of oral language and the development of reading 
 
The beginning teacher has a basic knowledge of 1.10k similarities and differences between oral and written language 
conventions and how to promote young students’ awareness of these similarities and differences 
 
The beginning teacher is able to: 1.1s acknowledge students’ current oral language skills and build on these skills to increase 
students’ oral language proficiency through specific language instruction using such activities as meaningful and purposeful 
conversations, dramatic play, songs, rhymes, stories, games, language play, discussions, questioning, and sharing information; 
1.2s strengthen vocabulary and narrative skills in spoken language by reading aloud to students and teaching them to recognize 
the connections between spoken and printed language; 1.3s provide direct and indirect instruction, including modeling and 
reading aloud, in “classroom” English (e.g., language structures and pronunciations commonly associated with written English) 
and support students’ learning and use of classroom English through meaningful and purposeful oral language activities; 1.4s 
select and use instructional materials and strategies that promote students’ language development, respond to students' 
individual strengths, needs, and interests, and reflect cultural diversity 
 
The beginning teacher knows and understands: 2.1k the concept of phonological awareness, its relationship to the ability to read 
an alphabetic language, and the development of phonological awareness in students (a student who has phonological 
awareness hears distinct words, syllables, and sounds in language separate from print); 2.2k the significance of phonological 
and phonemic awareness for reading and typical patterns in the development of phonological and phonemic awareness, and 
recognizes that individual variations occur (A student who has phonological awareness hears distinct words, syllables, and 
sounds in language separate from print. A student who has phonemic awareness can identify individual sounds in spoken words, 
blend together the separated sounds of spoken words to form words, and play with the sounds of spoken language by adding or 
taking away sounds from words.); and 2.3k effective formal and informal assessments of phonological and phonemic awareness 
and be able to analyze results, and identifying appropriate instructional strategies for teaching phonological and phonemic 
awareness to individual student 
 
The beginning teacher is able to: 2.1s plan, implement, and monitor instruction that is focused on individual students’ needs and 
is based on continuous use of formal and informal assessments of individual students' phonological development; 2.2s use 
instructional approaches, including language games, activities, materials, and direct teacher instruction, that promote students' 
phonological awareness; 2.3s select and use instructional materials that promote students’ phonological and phonemic 
awareness and build on students' current language skills; 2.4s inform parents of their child’s phonological development and its 
importance to reading and communicate with families about ways to encourage students’ phonological awareness at home; and 
2.5s communicate with other professionals and continually seek implications for practice from current research about 
phonological awareness 
 
The beginning teacher knows and understands: 3.1k the importance of the elements of the alphabetic principle, including letter 
names, graphophonemic knowledge, and the relationship of the letters in printed words to spoken language; 3.2k expected 
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patterns of students’ alphabetic skills development and knowledge that individual variations may occur; 3.3k that not all written 
languages are alphabetic, that many alphabetic languages are more phonetically regular than English, and know how to help 
English language learner deal with positive and negative transfer related to the alphabetic principle; and 3.4k how to select, 
administer, and analyze results from informal and formal assessments of alphabetic knowledge 
 
The beginning teacher is able to: 3.1s respond to individual student's needs by providing focused instruction on the letters of the 
alphabet and the relationships of sounds and letters; 3.2s select and use instructional materials and strategies, including 
multisensory techniques (e.g., letter names, graphophonemic knowledge, and the relationship of letters and printed words to 
spoken language) to promote students’ understanding of the elements of the alphabetic principle; 3.3s use formal and informal 
assessments to analyze individual student's alphabetic skills, monitor learning, and plan instruction; 3.4s communicate with 
parents about ways to increase students’ alphabetic knowledge; 3.5s communicate with other professionals and continually seek 
implications for practice from current research about the development of alphabetic knowledge; and 3.6s provide learning 
experiences that promote students’ ability to read critically and evaluate information presented in nonliterary texts. 
 
The beginning teacher knows and understands: 4.1k that literacy acquisition develops in an often predictable pattern from 
prereading (sometimes referred to as emergent literacy) to conventional literacy and that individual variations occur in literacy 
acquisition; 4.2k that the developing reader has a growing awareness of print in the environment, of the sounds in spoken words, 
and of the uses of print; 4.3k that literacy development occurs in multiple contexts through reading, writing, and the use of oral 
language; 4.4k a wide range of student literature and other texts written for students; 4.9k how to select, administer, analyze, and 
use results from informal and formal assessments of literacy acquisition, including assessments of phonological and phonemic 
awareness and alphabetic skills. 
 
The beginning teacher is able to: 4.1s provide instruction that focuses on concepts about print and functions of print, including 
book handling, parts of a book, orientation, directionality, and the relationships between written and spoken words; 4.2s assist 
young students in distinguishing letter forms from number forms and text from pictures; 4.3s provide multiple opportunities for 
young students to listen to and respond to a wide variety of student literature, both fiction and nonfiction, and to recognize 
characteristics of various types of narrative and expository texts; 4.4s talk with students about their favorite books; 4.5s engage 
students in story reading experiences and encourage young students to interact with others about stories; 4.6s provide many 
opportunities for students to read and write in order to develop an extensive reading and writing vocabulary. 
 
The beginning teacher knows and understands: 5.4k important phonetic elements and conventions of the English language; 5.5k 
strategies for decoding and determining the meaning of increasingly complex words; 5.6k the importance of word recognition 
skills (e.g., decoding, blending, structural analysis, sight word vocabulary) to reading comprehension and know a variety of 
strategies to help young student develop and apply word analysis skills; 5.7k differences in students’ development of word 
analysis skills and know how to adjust instruction in response to various students' needs; 5.8k a variety of formal and informal 
procedures for assessing students’ word identification and decoding skills; and 5.9k instructional practices to meet students’ 
individual needs in decoding and word identification. 
 
The beginning teacher is able to: 5.1s teach the analysis of phonetically regular words in a simple-to-complex progression, i.e., 
phonemes, blending onsets and rimes, short vowels, consonant blends, other common vowel and consonant patterns, and 
syllables; 5.2s teach students to read passages using decodable texts and provide opportunities for students to progress from 
sounding out words orally to decoding words silently; 5.3s teach students to recognize high-frequency irregular words by 
selecting words that appear frequently in students’ books and reviewing difficult words often; 5.4s teach students ways to identify 
vowel sound combinations and multisyllabic words; 5.7s use formal and informal assessments to analyze individual student’s 
word identification and decoding skills in order to plan and monitor instruction; 5.8s communicate with parents about ways to 
support students’ word identification and decoding skills; and 5.9s communicate with other professionals and continually seek 
implications for practice from current research about the development of decoding and word identification 
 
The beginning teacher knows and understands: 6.1k how students’ reading rate and fluency affect comprehension; 6.2k how 
young students develop reading fluency and that fluency involves rate, accuracy, and intonation; 6.3k how to assess students’ 
reading fluency on an ongoing basis and know the norms that have been established for various age and grade levels; 6.4k 
instructional practices that enhance the development of fluency, including providing opportunities for students to read regularly, 
both orally and silently, in independent-level materials and to do repeated reading and partner reading; 6.5k instructional 
strategies and practices for promoting students’ word analysis skills and reading fluency; 6.6k differences in students’ 
development of word analysis skills and reading fluency, and instructional practices for meeting students’ individual needs in 
these areas; and 6.7k a variety of informal and formal procedures for assessing on an ongoing basis students’ reading fluency 
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The beginning teacher is able to: 6.1s identify and monitor on an ongoing basis young students’ fluency levels by using leveled 
passages or reading materials on a daily basis; 6.2s provide frequent opportunities for fluency development through reading in 
independent-level materials, reading orally from familiar text, repeated reading activities, and silent reading for increasingly 
longer periods; 6.3s apply norms for reading fluency to evaluate students’ reading fluency; 6.4s communicate with families about 
students’ reading fluency and ways they can help to increase students’ fluency; 6.5s communicate with other professionals and 
continually seek implications from current research about the development of students’ reading fluency; and 6.6s provide 
opportunities for students to improve reading fluency through self-correction 
 
The beginning teacher knows and understands: 8.1k predictable stages in the development of written language and writing 
conventions, including the physical and cognitive processes involved in letter formation, word writing, sentence construction, 
spelling, punctuation, and grammatical expression, while recognizing that individual variations occur 
 
The beginning teacher knows and understands: 9.1k that young students go through predictable stages in acquiring writing 
conventions, including the physical and cognitive processes involved in letter formation, word writing, sentence construction, 
spelling, punctuation, and grammatical expression, but that individual students vary in development of these conventions; 9.2k 
the relationship between spelling and phonological, graphophonemic knowledge, alphabetic awareness, and the importance of 
this relationship for later success in reading and writing; 9.3k the stages of spelling development (pre-phonetic, phonetic, 
transitional, and conventional) and how and when to support students’ development from one stage to the next 
 
The beginning teacher is able to: 9.1s formally and informally assess young students’ development of writing conventions and 
provide focused instruction based on individual students' strengths, needs, and interests; 9.2s provide hands-on activities to help 
young students develop the fine motor skills necessary for writing
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Modules to Complete with 
Associated Discussions, Dropbox Assignments, *LiveText Assignments, & Quizzes 

(Total Possible Points) 
Work at your own pace completing all assignments and quizzes by Thursday, 8/6/2020 @ 11:59 PM. 

Note – the final exam is only available Friday, 8/7, 8:00 AM - 11:59 PM 

7/7 
- 

8/6 

• Module: Setting Up for Success 
o Optional Discussion Post: Introduction with Weebly (1) 

 

• Module 1: Building Blocks of Reading 
o Optional Quiz – Practice Quiz (0) 
o Optional Bonus Quiz – What Do You Know? (2) 
o Optional Quiz – Foundations for Reading (0) 

 

• Module 2: Five Important Skills 
o Optional Quiz: Reading Skills (0) 

 

• Module 3: Approaches to Teaching Reading 
o Optional Discussion Post: Approaches to Teaching (1) 

 

• Module 4: Levels & Stages 
o Required Dropbox Assignment, Paper: How to Teach a Child to Read (100) 

 

• Module 5: Textbook – Fundamentals of Literacy Instruction (Hougen & Smartt) 
• Required Quiz: Chapter 1 – Struggling Reading, Effective Teacher (20) 
• Required Quiz: Chapter 2 – The Big Five (20) 
• Required Quiz: Chapter 3 – Language Development (20) 
• Required Quiz: Chapter 4 – Phonological & Phonemic Awareness (20) 
• Required Quiz: Chapter 5 – Phonics (20) 
• Required Quiz: Chapter 8 – Fluency (20) 
• Required Quiz: Chapters 9-17 – Oral & Reading Vocabulary (20) 
 

• Module 6: Textbook – Beck, How to Teach Phonics 
 

• Module 7: Strategies for Teaching Reading 
o Optional Discussion Post: Technology, Sharing Links & Apps (1) 
o Required Quiz – Videos Quiz (25) 

 

• Module 8: Curriculum Based Measurement Assignment – Monitor Progress 
o Required Dropbox Assignment: Curriculum Based Measurement Progress Monitoring (50) 
o Optional Quiz – Primary Areas of Concern (PAC) (0) 
o Optional Quiz – Beginning Texts (0) 

 
• Module 9: Differentiating Instruction 

o Required Quiz – Dyslexia (25) 
o Required Quiz – ESL (50) 

 

• Module 10: Assignments & LiveText 
o *Required LiveText #1 & Dropbox Assignment: Spelling Test and Word Study Lesson Plan (100) 
o Required Dropbox Assignment: Running Record (100) 
o Optional Quiz – Running Record, Miscues, Fluency (0) 
o Required Dropbox Assignment: Guided Reading Lesson Plan (50) 

 
• Module 11: Final Exam + LiveText #2 & #3 

o Optional Quiz – Final Exam Practice 
o *Required Final Exam Part #2, LiveText & Dropbox Assignment, Paper: Professionalism & Community (100) 

 

8/7 

***************NOTICE*************** 
 

ALL MODULES WILL CLOSE 
FRIDAY, 8/7 @ 7:00 AM 

 
*Required: Final Exam (250) – only available in D2L 

Friday, 8/7, 8:00 a.m. – 11:59 p.m. 
 

D2L will be closed after the final exam. 
When grades have been finalized, you will receive a notice and D2L will be opened for 5 days to allow you to view 

your work. 


